beliefs and practices, while host members expect migrants to adopt Western European culture more than ever before.
According to the existing research literature, Muslims are situated at the heart of this debate. Their religion is often presented as essentially 'other' by the media and politicians, as a threat to the secular state and its institutions, as fundamentalist and as an example of the oppression of women (Salvatore, 2007; Spruyt and Elchardus, 2012; Van Acker and Vanbeselaere, 2011) . This depiction often leads to stereotyping, politicization and oversimplification of Islam in which Muslims are treated as a homogeneous group. This makes it impossible for public perceptions to recognize the internal diversity among Muslims and take account of the 'lived religion' (McGuire, 2008) of Muslims in Europe. At the same time, a trend is being seen among Muslims in Europe towards a transnational Islam, a more visible and outspoken involvement in the public debate and a growing demand for opportunities for Muslims to practise their religion in the public domain. For example, over the past few years, this demand has been highly debated with regard to wearing the headscarf at school. Legally, individual schools can decide autonomously on permission or prohibition. A recent study on Muslims in Antwerp (Open Society Foundations, 2011) discovered that many schools have actually introduced a ban, causing difficulties for Muslim female pupils in finding a school permitting the wearing of the headscarf.
This chapter explores the 'lived religion' of five groups of 10-12-yearold Muslim children in Flanders (Belgium), all of whom were interviewed within the scope of the Religious Education in a Multicultural Society (REMC) project (see Chapter 1). How do they experience the worlds in which they move? Which attitudes and choices guide their daily interactions with others at home and at school? How do they use their religion to find their own way in the worlds they inhabit? Do their attitudes, choices and actions lead to a cultural mix or rather to polarization? These are the central questions of this chapter, which, briefly, aims to show the movements of Muslim children between the two different domains of home and school.
It would be unfair to assume that all children operate in the same context and climate. While the Muslim children interviewed all identify themselves as Muslims and have received an Islamic upbringing at home, each group is situated in a different school context. This means that the Muslim children also differ in the religious or moral education classes they attend (see the following section). As a result, we are able to take into account the role that different school contexts play in Muslim children's attitudes and orientations.
